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Tempo Primary School

Special Educational Needs Policy
2022
INTRODUCTION

This policy has been developed in accordance with EA guidelines on Code of Practice and SENDO.  It reflects and guides current practices in Tempo Primary School for children with Special Educational Needs / disabilities. We in Tempo Primary School aim to make our school a place where everyone can achieve their full potential in all aspects of school life and feel valued, secure and happy.

LEGISLATION

· The Education (NI) Order 1996
· Special Educational Needs and Disability (NI) Order 2005
· The Special Educational Needs and Disability Act (NI) 2016
DOCUMENTATION

· Department of Education Northern Ireland (1998) Code of Practice on the Identification and Assessment of Special Educational Needs. Bangor: DENI 

· Department of Education Northern Ireland (2005) Supplement to the Code of Practice. Bangor: DENI (PDF, 801KB)
· Equality Commission, Northern Ireland (2006) Disability Discrimination Code of Practice for Schools (SENDO). 

· Department of Education Northern Ireland (2009) Every School a Good School – a policy for school improvement, Bangor: DENI. 

RATIONALE
Tempo Primary School staff believe in an inclusive ethos and that every pupil has an entitlement to develop their full potential while being educated alongside their peers. We recognise that some pupils during their school career may have special educational needs and/or a disability. As an inclusive school, we work towards identifying and minimising barriers to learning and are committed to providing equal access for all our pupils to a broad and balanced educational experience based on the Northern Ireland Curriculum. 

At Tempo Primary School, we are positive and proactive in our approach to inclusion, and continually engage in self evaluation to ensure optimum provision. Our current School Development Plan and SEN Action Plan include a focus on implementing dyslexia friendly practice throughout the school with a view to achieving the Dyslexia Friendly Schools Award.

DEFINITIONS as defined in Article 3 of the 1996 Order. 

Special Educational Needs

A child has special educational needs if they have a learning difficulty which calls for special educational provision to be made. 
Learning Difficulty

A child has a learning difficulty if: 

(a) they have a significantly greater difficulty in learning than the majority of children of the same age; 

(b) they have a disability which either prevents or hinders them making use of everyday educational facilities of a kind generally provided for children of the same age in ordinary schools; or

(c) they have not attained the lower limit of compulsory school age and is or would be if special educational provision were not made, likely to fall within (a) or (b) when of compulsory school age. 
Special Educational Provision 

Special educational provision (SpEP) is educational provision, which is additional to, or otherwise different from, the educational provision made generally for children of their age in ordinary schools.

Disability
The following definition of disability is taken from the Disability Discrimination Act (1995):

A disability is when someone has a physical or mental impairment which has a substantial and long-term adverse effect on his or her ability to carry out normal day to day activities. 

(Paragraph 2.3)

SEN and Medical Categories

The following is the list of the five overarching SEN categories and sub-categories taken from: Department of Education Northern Ireland (2019) Recording SEN and Medical Categories – Guidance for Schools, Bangor: DENI).
1.
Cognition and Learning (CL) – language, literacy, mathematics, numeracy

a)
Dyslexia (DYL) or Specific Learning Difficulty (SpLD) - language/literacy

b)
Dyscalculia (DYC) or Specific Learning Difficulty (SpLD) - mathematics/numeracy

c)
Moderate Learning Difficulties (MLD)

d)
Severe Learning Difficulties (SLD)

e)
Profound and Multiple Learning Difficulties (PMLD)

2.
Social, Behavioural, Emotional and Well-being (SBEW)
a)
Social and Behavioural Difficulties (SBD)

b)
Emotional and Well-being Difficulties (EWD)

b)
Severe Challenging Behaviour associated with SLD or PMLD (SCB)

3.
Speech, Language and Communication Needs (SLCN)

a)
Developmental Language Disorder (DLD)

b)
Language Disorder associated with a differentiating/ biomedical condition (LD)

c)
Communication and Social Interaction Difficulties (CSID)

4. 
Sensory (SE)

a)
Blind (BD)

b)
Partially Sighted (PS)

c)
Severe/Profound Hearing Impairment (SPHI)

d)
Mild or Moderate Hearing Impairment (MMHI)

e)
Multi-sensory Impairment (MSI)

5. 
Physical Need (PN)

a)
Physical (P)

CHILDREN WITH A MEDICAL CONDITION
Children who have an identified medical condition will be recorded on the school’s medical register. Those who do not require special educational provision will be recorded on the Medical register only and will not be placed on the SEN register. 

A pupil with a medical diagnosis or disability may or may not have a SEN but what is key is “does the pupil have a requirement for special educational provision to access the curriculum.”

A pupil can be recorded on both the SEN register and medical register if they have both a medical need and require special educational provision to be made for them. 

The Medical Register is the responsibility of Miss R. Murray (SENCo).
A full list of the key medical diagnoses as commonly identified and agreed by the Department of Health which occur within the school population is available from Department of Education Northern Ireland (2019) Recording SEN and Medical Categories – Guidance for Schools, Bangor: DENI).
POLICY AIMS
· To ensure full entitlement and access for pupils with SEN/disability to high quality education within a    broad, balanced, relevant, and differentiated curriculum.

· To identify pupils with SEN/disability as early as possible using a variety of measures and in consultation with appropriate personnel.
· To collaborate internally to ensure appropriate targets are in place and seek external advice as necessary to support individual needs (e.g. educational psychology, AAIS, REACH)
· To take account of each child’s cultural, ethnic, linguistic and social background, gender, SEN and disability.
· To provide appropriate staff training and resources to match the range of SEN / disability identified within the school.
· To take reasonable steps to ensure a child’s inclusion is compatible with the efficient education of other children. 
· To ensure no child with a disability is discriminated against or in any way disadvantaged, victimised or treated in a less favourable way than others. 
· To follow BDA guidelines for dyslexia friendly classrooms e.g. by providing multi-sensory activities (see Dyslexia Friendly Policy). 
· To improve how we present information to pupils who have disabilities, taking account of the specific disability and preferences expressed by the pupils / parents.
· To develop a sensory play area within the school to support children with social, emotional and behavioural difficulties.
· To improve school procedures for seeking the views of the child (e.g. pupil voice audit, pupil interviews, involving pupils in target setting).
· To involve parents as partners in their child’s education.
· To ensure effective monitoring (through classroom observations, IEP reviews and data analysis).
· To safeguard the interests of all children.
ARRANGEMENTS FOR CO-ORDINATING SEN PROVISION

Although meeting the needs of pupils with SEN is a whole school issue the overall responsibility for managing SEN provision resides with the Board of Governors and the principal of the school. However, to facilitate the day-to-day running of the provision the board of governors has delegated responsibility to co-ordinate the provision for pupils with special educational needs to Miss R. Murray (SENCo).

ROLES AND RESPONSIBILITIES

Board of Governors
The SEN Resource File (DENI, 2011) outlines that the Board of Governors has a statutory duty to:

· take account of the provisions in the DE Code of Practice on identifying and assessing special educational needs;

· use their best efforts to provide for pupils identified with SEN and that parents are notified of their child’s special needs;

· maintain and operate a policy on SEN;

· ensure that where a registered pupil has special educational needs, those needs are made known to all who are likely to teach them;

· check that the teachers in the school know the importance of identifying those registered pupils with SEN and of providing appropriate teaching; and

· allocate funding for special educational needs and disability; and 

· prepare and take forward a written accessibility plan.

Principal 
According to the Code of Practice (1998) the principal should:

· keep the board of governors informed about SEN issues;

· work in close partnership with the SENCo;

· liaise with parents and external agencies as required;

· delegate and monitor the SEN budget;

· ensure the senior leadership team (SLT) are actively involved in the management of SEN within the school;

· SLT members should ensure consistency of practice and contribute to the realization of the school development plan; and

· provide a secure facility for the storage of records relating to special educational needs.

SENCo 
The special educational needs co-ordinator (SENCo) should be responsible for:

· the day to day operation of the school’s special educational needs policy;

· responding to requests for advice from other teachers;

· co-ordinating provision for pupils with special educational needs;

· maintain the school’s SEN register and oversee all the records on pupils with special educational needs;

· working in partnership with parents of children with special educational needs;

· establishing the SEN in-service training requirements of the staff, and contributing as appropriate to their training; and

· liaising with external agencies. 
Class Teacher
The class teacher should:

· be aware of current legislation;

· keep up to date with information on the SEN Register;

· gather information through observation and assessment;

· develop an inclusive classroom;

· work closely with other staff to plan for learning and teaching;

· contribute to, manage, and review IEPs in consultation with the SENCo; and

· involve classroom assistants as part of the learning team.

SEN Support Staff / Additional Adult Assistants
Support Staff/ Additional Adult Assistants should:

· work under the direction of the class teacher;

· be involved in planning;

· look for positives by talking to the child about his/her strengths;

· provide practical support;

· listen to the child/speak to staff on the child’s behalf;

· explain boundaries and operate these consistently and fairly;

· keep records and attend meetings; and

· share good practice.

PUPIL VIEWS
In school, as far as reasonably practicable, we seek and have regard to the child’s views about their strengths, learning difficulties and education, taking into account their age and maturity. We seek and listen to their views about how they learn effectively and then focus on the strategies that work for them. 
Key decisions for a particular pupil might include:

· contributing to their own assessment, provision, and progress;

· contributing to the review of IEPs, Annual Reviews, and the Transition process.
PARENT / PERSON WITH PARENTAL RESPONSIBILITY
At Tempo Primary School, we acknowledge that successful partnerships between parents, pupils and school play a key role in promoting a culture of co-operation, openness and transparency and have a crucial impact on the effectiveness of special educational provision. All staff all have a significant role in developing positive and constructive relationships with parents and pupils. We encourage this participation and value its contribution.

Parents are informed when staff are considering placing the pupil’s name on the SEN register or moving the child between stages. It is essential that parents inform the relevant school staff of any significant needs their child may possess. They should do this as early as possible. For example, essential information may need to be made available by a parent upon a child’s entry to the school. 

Parents are invited as necessary to:

· meet with staff to discuss their child’s needs;

· attend review meetings;

· inform staff of changes in circumstances; and

· support targets on IEPs.
IDENTIFICATION / ASSESSMENT

All staff in Tempo Primary School are responsible for the early identification of children with SEN using their own observations, experiences, professional judgement and testing as well as information gleaned from parents, previous teachers and external agencies. Staff are aware of the categories of SEN referred to in the Code of Practice.  As well as checklists, weekly tests, topic tests and informal assessments, the school, in line with EA recommendations, has in place the following testing regime:
	Year
	Test
	Time of Testing

	Year 1
	Teacher produced assessment

British Picture Vocabulary Scale
	September

September / October

	Year 2
	MIST

Progress Test in Maths 6 (PTM 6)

	March

May

	Year 3
	NFER Group Reading

Progress Test in Maths 7 (PTM 7)
Progress Test in English 7 (PTE 7)

	May

	Year 4
	CAT 4 / New Non Reading Intelligence Test (NNRIT)

End of Key Stage 1 Assessment

NFER Group Reading Test
Young Parallel Spelling Test

Progress Test in Maths 8 (PTM 8)
Progress Test in English (PTE 8)

	October

May

	Year 5
	NFER Group Reading Test
Young Parallel Spelling Test

Progress Test in Maths 9 (PTM 9)
Progress Test in English 9 (PTE 9)

	May

	Year 6
	NFER Group Reading Test
Young Parallel Spelling Test

Progress Test in Maths 10 (PTM 10)
Progress Test in English 10 (PTE 10)

	May

	Year 7
	End of Key Stage 2 Assessment

NFER Group Reading Test
Young Parallel Spelling Test

Progress Test in Maths 11 (PTM 11)

Progress Test in English 11 (PTE 11)

	May


Reasonable adjustments for internal tests are based on individual needs and class performance. Access strategies are designed to ensure that children have the opportunity to demonstrate their knowledge and skills, regardless of special educational needs or disability. These may include:

-allocation of additional time 

-use of assistive technology

-use of coloured overlays

-supervised rest breaks

The principal and SENCo also work closely with parents to support applications for additional support with external examinations (Year 7 transfer tests).
These tests are collated annually into class screens.  Test results are analysed by the SENCo in collaboration with class teachers to identify children whose performance may be inconsistent or low. Further diagnostic tests may be administered to some children.  Children may then be placed on the SEN register after thorough analysis, consultation with parents, other teachers, and on class teacher’s observations, so that appropriate provision may be put in place. As soon as a child is identified as having a special educational need, the parents are invited into school to discuss the child’s needs with the teacher or SENCo.  Other children whose performance is borderline is highlighted so that their progress can also be monitored.  The SENCo meets once per term with class teachers in order to monitor the children’s progress.

The SEN register is reviewed regularly by the SENCo and children are moved between the stages or on / off the register as appropriate.
THE THREE STAGES OF SPECIAL EDUCATION PROVISION
In Tempo Primary School, we adhere to the three stages of the Code of Practice. These stages focus on the level of intensity of the special educational provision required for a child to make adequate progress commensurate with their abilities and improve their outcomes. Responsibility for pupils with SEN at each stage lies with the school, given the day-to-day role of the school in a pupil’s teaching and learning, with increasing EA involvement when required. 
Stage 1:

· School delivered special educational provision;

· An IEP is required;

· The majority of special educational needs will be met at this stage;

· The responsibility lies with the school;

· Operates in mainstream schools and classes; and

· Reasonable adjustments and additional strategies and approaches are implemented, aimed at meeting and addressing the child’s SEN.

The IEP contains the core information/evidence of the school action to inform a request, if considered necessary, for access to EA SEN services at Stage 2. The child will only move to Stage 2 once any external special educational provision is being implemented. 
Stage 2:

· School-delivered special educational provision plus external provision, for example, the EA or the HSC Trust;

· An IEP is required;
· The responsibility lies with the school plus external provision from EA;

· Operates in mainstream schools and classes (and by exception in special school or Learning Support Centre (LS Centre) for the purpose of assessment; and

· Reasonable adjustments, additional strategies and approaches are implemented plus resources, advice, guidance, support, and training provided through the EA SEN support services to address the child’s SEN.

In the event of a child not making progress, despite the external support from the EA, the child may require consideration for a statutory assessment. The child will remain at Stage 2 when a request for a statutory assessment is being considered, is being made and, if appropriate until a Statement is made. 
Stage 3:

· Pupils with a statement of SEN;

· School and EA delivered special educational provision plus any relevant treatment or service identified by the HSC Trust;

· An IEP is required;

· A smaller number of children will need this provision;

· The responsibility lies with the school and the EA –with input from the HSC Trust where relevant;

· Operates in mainstream schools, LS Centres attached to mainstream schools or special schools (as determined within the child’s statement;

· Reasonable adjustments, the school delivered special educational provision are implemented plus EA provision as set out in the Statement.
Exceptional Cases

In most cases transition through the three-staged assessment process occurs in sequence. However, in exceptional circumstances, pupils may demonstrate such significant or unforeseen difficulties that with multi-professional and parental agreement a move to a higher stage of need is necessary immediately.

The Annual Review

Article 19 of the Education (Northern Ireland) Order 1996 requires that any child or young person who is the subject of a statement of special educational needs, whether attending a special or mainstream school, must be reviewed annually, to make sure that the needs of the child or young person are still being met and to consider the appropriateness of the placement. The Annual Review procedure is designed to:

· gauge the child’s progress towards meeting the objectives specified in the Statement;

· review the special provision made for the child, including placement; and

· consider the appropriateness of maintaining the statement of special educational needs.

MONITORING RECORD KEEPING AND EVALUATING PROGRESS
Tempo Primary School has a comprehensive system for monitoring SEN provision, accessibility and pupil progress.  The responsibilities for the operation of this system are listed below:

The Board of Governors - Have overall responsibility for monitoring SEN and the implementation of SENDO. They will liaise with EA and ensure recommendations for accessibility to school premises are put in place. The SEN Officer for the Board of Governors is Mrs R. McIlwrath.
The Principal – Reports regularly to the Board of Governors on issues pertaining to SEN / disability and the Board of Governors include a section specifically relating to this in their annual report in accordance with statutory requirements. The Principal has responsibility for monitoring the application of the Policy and the effectiveness of current provision through e.g. meeting regularly with the class teachers, monitoring teachers’ planners for differentiation, examining evidence of pupils’ work, talking to pupils, talking to classroom assistants, ensuring all staff have adequate training and are fully aware of the implications of SENDO, devoting staff meetings to reflect on and evaluate current practices and plan for improvement, responding to parents’ / pupils’ opinions.

The SENCo – Has a comprehensive monitoring system in place to ensure:

-appropriate identification

-appropriate records are kept by all parties
-appropriate inclusive provision is planned for

-appropriate teaching and learning strategies are used

-appropriate involvement by pupils / parents / outside agencies

-appropriate testing

-appropriate resources including adaptive technology

-effective use of classroom assistants

-effective inclusion in all areas of school life

The Class teacher – is responsible for monitoring the progress of all children in their class including the children on the SEN register.  He / she liaises closely with the SENCo to ensure appropriate provision is in place.
Where appropriate, recommendations from educational psychology reports and statements of educational needs or reports from other agencies are used to guide target-setting.  In all cases teachers are encouraged to employ a comprehensive base lining system so that targets are suitably pitched to meet the child’s needs.

One IEP per term is drawn up in consultation with the pupil and the parents and parental and pupil input is made clear.  An agreed format for writing IEPs is used.  IEPs are evaluated with pupils and parents at the end of each term.  The teacher provides the SENCo with a copy of the IEP.

The class teacher monitors the child’s progress using regular checklists, formative assessment, class tests, end of year results and pupil profiles.  The class teacher, with support from the SENCo and Principal, monitors the involvement of classroom assistants to ensure optimum support for children with SEN / disabilities.

Systems are in place to ensure the smooth transfer of children with SEN / disabilities to other schools. Copies of appropriate records along with copies of recent work are provided and where possible the SENCo / class teacher will communicate with the SENCo / class teacher of the receiving school. A record is kept of information transferred.
ACCESSIBILITY
In line with SENDO, this school ensures that every child can access all aspects of school life and provision, The provision of an exterior ramp ensures that access to the school is provided for pupils with any physical disabilities.  The school will be directed by EA in any future planning relating to the accessibility of the school building.

The school provides a continuum of provision to meet the diversity of pupils needs. Full details of whole school and special educational needs provision are available in the Whole School and SEN Provision map (reviewed and updated annually).
Although all classes are mixed ability, class teachers have the flexibility to set smaller ability groups within their class for Literacy / Numeracy.

Work is differentiated in all other areas and teachers take into account different learning styles, using a range of strategies, including ICT, to support provision.

SEN Classroom assistants are provided by the EA where recommended in children’s statements and are fully involved in the child’s target-setting, provision and review.

Additional provision is available to some pupils on the recommendations of the educational psychologist / statement in the following areas – SpLD / MLD / ASD / SBEW / Sensory Impaired hearing or visual / Speech and language / Occupational therapy.

Engage funding is used to provide group and individual support sessions for children with maths / literacy difficulties (SENCo)
Quiet area (calming activities and strategies as recommended by SEBD outreach / AAIS)

Access to Sensory Play area (group and individual support sessions).
The school also facilitates therapists to work with disabled children. Systems are in place to ensure effective communication takes place between any external agency and the class teacher and appropriate records are kept. Therapists are welcomed to advise with teacher planning and assist with provision. 

For those disabled pupils with wheelchairs or walking frames we take advice from the EA Health and Safety Officer. A range of extra-curricular activities are available at school and we ensure that all children, including those with disabilities are included (a system is in place for carrying out a risk assessment for those children who require it).

The overall provision for SEN / disability is reviewed annually and a report submitted to the Board of Governors.  As a result, provision is altered / amended in line with the pupils’ needs, current staffing, funding and resourcing.

Parents are made aware of current provision in the annual school prospectus.

The SENCo is currently carrying out accessibility audits throughout the school, focusing access to the curriculum, the physical environment and delivery of information, in line with EA guidance. The outcome of these audits will be used to identify areas for development and to provide a basis for action planning and policy development /review.

LIAISON
In line with SENDO and the revised Code of Practice, partnerships with parents and external agencies are encouraged.  Regular meetings take place between the SENCo / class teachers and the SENCo / Principal.  Internal arrangements are in place to facilitate this. Records of all liaisons are kept by class teachers / SENCo.

For those children requiring the intervention of external agencies the school works closely with the following agencies:

-Educational Psychologist

-Peripatetic Support Services (Specific learning difficulties)

-HSC Medical Services

-EA REACH

-EA Children and Young People’s Services

-EA Teams (eg: ASD team)

-Educational Welfare Officer

-Speech and Language Therapists
-Erne Outreach Service

-Willowbridge School
-Jordanstown School

-Child and Adolescent Mental Health Services

PARENTAL INVOLVEMENT
The school recognises the importance of building and maintaining positive relationships with parents as partners in their child’s learning programme.

The knowledge, views and experience parents have regarding their children are valued by this school for the contribution it makes to their child’s education.  The SENCo holds regular workshops for parents, providing information about differentiation, the learning continuum and effective provision, in line with EA guidance. All parents are also welcome to contact the school if they have any concerns about inclusive educational provision.

Parents are also strongly encouraged to keep in regular contact with the school regarding the child’s progress. The section on the IEP on involvement of parents outlines how parents can support their child’s learning at home and this is discussed with the parent termly by the class teacher. Parents will be involved when the school is required to undertake a risk assessment for their child and will be required to sign the appropriate documentation. 

If a parent has a concern regarding provision, in the first instance they are encouraged to work in partnership with the school to try to resolve the issue.  Where no resolution can be reached parents are advised of the information and advice service and of the DARS (Dispute Avoidance and Reconciliation Service). A record of all concerns is kept by the SENCo and Principal.  In line with SENDO we may in certain cases request a reassessment a child’s needs. We will only do this after lengthy collaboration with the parents.
PROFESSIONAL DEVELOPMENT
The Principal oversees the professional development of all teaching staff and classroom assistants. Staff are kept fully informed about SENDO, CoP, EA national and regional initiatives. The Principal makes staff aware of the availability of training courses. 

The Principal ensures that those staff who require it have essential training and that those attending courses disseminate and share their knowledge with other staff in the school. INSET courses are also offered where appropriate. A record is kept of all staff training.
ABLE, TALENTED OR GIFTED PUPILS
Our school will have, at any time, a number of able, talented or gifted pupils, some of whom may perform at a level that well exceeds the level of others in their class or that expected for children in their age group. This may be in one or more areas of learning.
At Tempo Primary School, we believe that we can make a difference in enabling these pupils to achieve the greatest possible progress and recognise the value and importance of identifying and celebrating their achievement and successes.
Our Gifted and Talented Policy provides further details of the schools aims and objectives in meeting the needs of these more able children.
REVIEW
This Policy is reviewed annually at a staff meeting in August. Policy evaluation focuses on how far the aims and objectives of our Policy have been met; how effective inclusive policy has been; the attainment of pupils and comments from parents, pupils and local community.

In light of the findings, this Policy is reviewed and amended accordingly.

Policy reviewed and updated August 2022.
Next review date: August 2023.
